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ABSTRACT

The speaking skill is perhaps the most importanthef four language skills, in the Algerian foreimguage
learning contexts. This study investigates the Aégesecondary school EFL environment, to explam persistent gap
between what is intended to be taught, accordinhgaCBA and what is actually produced, by the Abye EFL pupils.
It will explain the reasons behind their difficel$i, to express themselves in the target languady¢han after seven years
of studying the English language. Indeed, increpsipeaking competence, for the Algerian learnerdgd¢o be a crucial
issue, among EFL teachers and inspectors. The tolgeof this research is therefore, to highlighe tfactors that
contribute to the Algerian secondary school EFLilsupeluctance, to speaking meaningfully in thegkt language.
For this purpose, quantitative and qualitative de¢ae collected and analyzed. The findings suggdestat, teachers were
attempting to implement the new approach (CBA)daoation in EFL classrooms, required by the edanatireform of
2003, which required both teachers and pupils teeld@ new teaching and learning strategies. Basethe research

findings, some recommendations were made for leabhers and learners.
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INTRODUCTION

English teaching in Algeria is often criticized the grounds, that it has been slow to progrestedd, although
the English language is studied during seven yestiasting from the age of eleven and continuing wtjl graduation
from secondary schools at the age of eighteen laaidthe primary objective of the syllabus, presilby the Algerian
Ministry of Education is to stress the importanéedeveloping the pupils’ ability, to use Englishr fine purpose of oral

communication, the Algerian learners continue tpegience difficulty in using the target language.

Historically, teaching, speaking has not alwaysitbe main objective of language learning and tieagtbut it is
emphasized in current approaches and it is thé thlat, learners and teachers strive for and steuggth most often.
Therefore, as the calls for a more communicatiyer@gch increase, there has been much debate, egénd to the best
way to achieve this objective and thus, to imprtheespeaking ability of Algerian learners, whicpnesents the one of the
ultimate target of the Ministry of Education. Tregtér has, since 2003, implemented the Competerasgd Approach

(CBA) methodology, on a multi-level scale and pdrthis educational reform concerns EFL teachingd laarning.

The speaking competence has become more cent&llinanguage teaching, with the advent of Commuiviea
Language Teaching. The ability to communicate mttrget language can be accomplished, when tohitepis tied to
the instructional goals, i.e., language outcomeshef syllabus. However, there are many difficultiegolved in the

construction and administration, of any speakirsg.td his forms the core of the present researaystu
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The Speaking Skill in the Algerian EFL classes rieman elusive challenge, for many teachers. ERlilpmeed
to learn how to speak, in order to be fully prafii in the target language. The teaching and legroi the speaking skill
encompass the whole language teaching processoiithreal assessment in oral proficiency, it iseawely difficult to

gauge how the pupils are progressing, with theidiss.

The present research study worked with pupils, whee enrolled in the Scientific Stream. Then, thgearcher
wanted to determine how, after many years of Ehdéarning, Algerian pupils were not able to comioate in the target
language. The second reason was determined byathéhkit, most of those pupils will follow sciertifields of study, at
the university and even if 95% of undergraduate post-graduate courses in the sciences or in nmediaire taught in
French language (Miliani, 2000), the role of Englis the Algerian educational system became a ovetsial issue and
its teaching is in competition with the French laage, at all levels of education and that from ftre# grade level of
middle school. In fact, the Algerian learners aeedming aware of the importance of the English lagg, mainly for

those who want to pursue their studies at a hitgve.
OBJECTIVES OF THE STUDY
This study has the following objectives:
» To investigate the problems that the Algerian Ekpifs face, during their speaking activities;

 To examine the actual state of teaching and legrtiie speaking skill in three secondary school$lemcen,

namely Ahmed Ben Zekri Secondary School, BoumeSe@ndary School and Ibn Tofail Secondary School;

e To find out the extent to which the newly introdddeBA is implemented, in the teaching of the speglskill in

Algeria, and;

» To examine the speaking components of the Enghglabsis, the speaking materials currently usedhia t

classrooms, and the evaluation of speaking sldlisinistered at the secondary school level.
METHODOLOGY

The research deals with an evaluation of the tegcbi the speaking skill, in three different secarydschools in
the Wilaya of Tlemcen. Thus, a multiple case studly allow the researcher, to analyze within eaelttisg and across
settings. The researcher makes experiments in g@eendary schools in the same manner and usingathe research
tools, to be able to understand the teaching o$pleaking skill, within the framework of the CBAdthen to examine the
results of the different cases, trying to undermdtéme similarities and differences, in the impletagéon of the new

approach to EFL teaching.
SAMPLING

The study participants were 10 EFL teachers, froneet secondary schools in Tlemcen and their th@ary
Scientific Stream pupils. The three secondary sishaezhere the study took place are: Ibn Tofail,dd Boumechra, and

Ahmed Benzekri.

The EFL secondary school teachers, also known &siPEhe Algerian educational context, were intewed in

this research study, in order to try to elicit imf@mtion, about the way they handle the teachindefspeaking skill under
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the CBA, the difficulties they face and the pedagalgchanges that could be brought to improve ¢aehing of this skill

in the Algerian school.

In addition to that, the subjects of this study ev&E0, third year secondary school pupils. Theyewseparing
their baccalaureate exam and learnt English foersgrears, throughout the four years in the middie®el and three years
of the secondary school, at a rate of three hoarsweek for each year, and during which teachdiewed the CBA
principles. The subjects were the pupils of the E&dchers, who participated in the research stddying this phase of

research, the pupils kindly accepted to particifratee current study.

These pupils, who are in the age group of seventeenineteen years old, have almost identical iegrn
backgrounds. Their Mother Tongue (MT) acquired @b is the Algerian Dialectal Arabic, and for soofehem, the
French language. Modern Standard Arabic is taughthools, and it is the official language of Algesince 1962.

Table 1: Participants
IBN TOFAIL Secondary | MILOUD BOUMECHRA AHMED BENZEKRI

School Secondaﬁ School Secondaﬁ School

A.F R.F AF | RF |AF| RF |AF RF |AF|RF | AF R.F
3 30% 60 | 40%| 4 | 40% | 65 | 43.33%| 3 |30%| 25 | 16.66%

INSTRUMENTS

In the current research, methodological triangaigtusing quantitative and qualitative researchhioed is used
to provide a more complete set of findings. Usingjragle method gives the researcher, only a parigal of a complex
situation, Cohen and Manion (1994). However, bygsnultiple methods, the researcher will gain aerfice, and obtains

more valid results.

Because, it is the researcher’s belief that tridatgun is a valuable tool, for the validity of amgsearch study, the
researcher has used the following tools to gath&:dhe classroom observation. This instrument wgasl to answer the
guestions, that revolved around the way AlgeriarL BE€achers handle the speaking skill under the CBAd the

difficulties they face in the implementation ofghiewly introduced approach.

A gquestionnaire was also addressed to secondapoktdarners, to find more about the pupils’ regmiand
willingness, to learn to speak under the CBA. Thamjnterview was conducted with the teachersriteoto answer the
guestions dealing with the pedagogical changesntight be brought to improve the teaching of theaking skill, in the

Algerian secondary schools.

Hence, the data gathered via this triangulation procedwere interpreted quantitatively and qualitatively.
Practical conclusions were then drawn, at the eh@azh investigative procedure, hoping that thelifigs would
ultimately illuminate the path to be followed, tckle the problem of the teaching of the speakkilyyin EFL classrooms,
under the CBA.

DATA COLLECTION

To obtain the empiric information for the currerdsearch work, three research methods were used: a
guestionnaire was administered to pupils, an im@rwas conducted with EFL teachers, and a classmluservation was

undertaken. Firstly, in an attempt to develop appate survey instruments for this study, a piloestionnaire was
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administered to five pupils, with the help of anLBEacher. The pilot questionnaire served to idgrkiose items, which
were unclear, repetitive and unnecessary. Prepariggestionnaire and an interview is not an easly, tas this activity
requires much care and objectivity. The researalsrted to be as accurate and concise as possiblermulating the
guestions, in order to avoid confusion and alsotadhfluence the informants, when answering. Ijeeis generally
assumed that, the manner in which a question isnfluences the answer. For this reason, the rekeapreferred to pilot
the questionnaire and the interview, prior to tl@ministration. The same thing was for the classrobservation, as the

researcher designed the classroom observation, siedete it took place.
DATA ANALYSIS

The data were analyzed, in terms of absolute aladive frequency counts. It shows the present |@fethe
pupils’ speaking skill, their range of problemse tieachers’ activities and their role in teaching $peaking skill, and the

Algerian secondary school in the “Wilaya” of Tlemce

To reach the objectives of the research, it waggded as a quantitative and qualitative study, Wwipooduces
both descriptive and exploratory explanations, mgpecifically; this research used a case study odetin order to
contextualize the research, within the real lifz’immment of Algerian secondary school classrooAdditionally, it

allowed different data collection tools, such as guestionnaire, the interview and the classrooseation.
FINDINGS

Generally speaking, there was a consistency amaitey flom classroom observation, pupil questionnaird
teachers’ interview. The results obtained from th#lected data are discussed in this section. Algtutom the data
analysis, it was found that, four factors causedithv proficiency of the Algerian pupils, in usiglish in the language

classroom. These are discussed as follows.
The Algerian EFL Teachers Deliver Materials in theTraditional Way Focusing on Reading and Writing

EFL teachers reported that, the Ministry of Ediscathas promoted curriculum reforms, in order toetnhe
principles of the CBA. However, EFL teachers arforimed to some extent, about the vast reform, wiiah been
undertaken, since 2003. The EFL teachers use diffemethods of pupils’ speaking performance. Acitgrdo the
classroom observation, it was noticed that, thehes give importance to the specified objectiviethe syllabus and the
factual content, but they are not well aware ofdbmpetencies introduced in the CBA. At the samme ftithey stated that,
there was no true congruence between teachingiibgaand evaluation. The current method of pupizeaking skill
teaching and evaluation, used in EFL classes doesefliect the CBA, as the biggest worry for thadieers, as well as for

the pupils still remains the “BAC exam”.

In fact, most of the teachers focus on grammatioalectness, on the expense of fostering, in leardegree of
oral ability. Taking charge of teachin§ $ear learners, the appropriate grammar under snsatisfactory conditions was
far from being realistic, and this has urged thseobed teachers, to adopt a traditional way of gnamteaching, that
seems far from being communicatively oriented.ha light of such teaching circumstances, Englisiglage teaching is

more teacher-dominated, than learner-centered amdncinicatively-oriented.
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The Major Difficulties That Teachers Have to Cope ith in the Use of the CBA

Indeed, the educational changes should have #isagn effect on pupils’ oral performance. Howeyvigrshould
be noted that, according to the result obtaineerettare some difficulties, encountered by the AdgeEFL teachers.
Actually, the response has shown that, the teadrerdacing concrete problems, dealing with ovedéx syllabus and
textbooks. In addition to that, one tendency amtearhers is to teach textbook contents, rather thansyllabus.
Nevertheless, the main problem is that, the teachave been taken by surprise at the beginnineoféform. They have
not been prepared to face such a sudden changbewsstill have that feeling of being disconcertédom the third
research tool, the lack of congruence between thectives of teaching English, according to thelabyls and the
methods, the respondents suggested more trainingubyspecialists. Thus, teachers should be traiasdhey do not
perceive the reasons and the objectives of the @Bife well. The teachers should be provided withranappropriate
training, in order to apply them in their approfeiavay. Teachers are sometimes reluctant to uridedianges in their

own, as they feel more confident in their routine.

As far as the pupils’ speaking skill evaluatiorcencerned; the recent educational reform, to impr@aching
facilities for the attainment of communicative goah foreign language teaching, the idea that teackhould also
improve pupils’ evaluation has been neglected. Soffieial instructions, on how teachers should east their pupils’
learning process have been established, such ag@gdal guides, which have been designed by theiskty of
Education, as well as the inspectorate of Englistwever, on the other hand, the teachers had mttaio adequate

training, in how to implement these changes in lsuppeaking teaching and evaluation tasks.

Dealing with the difficulties that could be encoergtd by the EFL teachers, the focus is on the ¢di¢kaining.
There is a lack of documentation about the CBAgashers need more guidance in their everydayipeaict the classes,
i.e. the way they should evaluate their learner metencies, how to adapt the textbooks in order ¢etrtheir pupils’
needs, and then to be congruent with their levehe EFL teachers cannot cope up, along with thig approach that,

why they need specialized training in the new metbiteaching and evaluating their learners.
Third Year EFL Secondary School Pupils’ Attitudes Towards Studying English

According to the results of the investigation aftéraseveral observations of third year secondahpsl English
classes, it revealed that, Algerian EFL pupils latkrest in communicative language use. Basedassimom observation
data and teachers interview, we can dare to sday thea EFL classes were still not fully competerysed, and
communicative oriented, because of the difficultiesy have to face with learners’ lack of motivatidVhen, for instance,
the pupils were asked to work in groups, not alfhefim were eager to contribute their opinions igllsh. Some of them
participated actively, but the others spoke vetielior not at all. This is due to the constraimtshe teaching programme,

as well as the final examination, “BAC”, which fams more on reading and writing, than speakingiatahing.

The Curriculum, Teaching and Evaluation Need to beDeveloped in a Concordant Way within the Frameworkof
the CBA

Evaluation is of primary importance, in every tedagfiearning situation. And then, teachers arechmerstone
of the evaluation of their pupils’ learning and giress. According to the EFL teachers, evaluatiarsé to verify learning
progress, with a view to provide support for leagiito make precise diagnoses, to verify the l@fetompetency

development and to recognize prior learning. Indéeday, evaluation practices have two main charatics. They are
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based on the evaluation of competencies, in acnoedwith the new education programme. Secondlyethphasis is on
evaluation to support learning, resulting in evira activities integrated into the learning ancdeing processes.
Hence, this is why, training for a teacher is eakm a way that, the evaluation methods showdcbngruent with the

teaching methods.
RECOMMENDATIONS

Many factors have made the teaching and the leguwiithe speaking skill of the target language tisfeactory.
This section has been concerned with providing iBhglanguage teachers, with suggestions and recodutiens,
regarding the teaching of the speaking skill, &dtlyear secondary school pupils that, such recondatons would be

fruitful and help them make reflections on theirmot@aching methodology.

Oral production is an essential component of leay= foreign language. As such, it should haverdrakplace
in the foreign language classroom, in both areasgifuction and assessment. Though, when litthe tis devoted to the
evaluation of oral language, the underlying messaffeat, oral language is not important. Evaluatd oral language can

and should be an integral part of language learaimhteaching.

The vision presented here places speaking skiluatian, at the centre of the learning processs Thinstitutes a powerful
factor, in helping pupils learning and supportiegdhers, as it could guide the Algerian EFL pupilsheir learning.

Thus, training for EFL teachers, plays a centrdé iia every teaching /learning situation and itfas researchers, to
consider the purposes of language evaluation, sirgannot be denied that, the first function &frleng a language is for

a meaningful message delivery, rather than thefienguage form.
CONCLUSIONS

This paper investigated the real causes, behind\igperian EFL learner’ failure, on using the langador oral
communication and the investigator managed to disgrany variable, capable of influencing the teagHilearning

sphere.

The researcher was primarily interested in findsogne evidence, for the lack of congruency betweenrstated
objectives of English language teaching, by theistiy of Education and the teaching methods, ofgheaking skill in
EFL classrooms. The researcher has mainly focuseteoteaching of the speaking skill in EFL classng, as well as on
the constraints that EFL teachers usually face,nwdealing with a speaking task, if done. Accordmgl case study of
third-year secondary school EFL pupils was undertako find out the reasons behind the lack of cegrgce between

teaching and evaluation of the speaking skill, FLElassrooms.

Raising teachers’ awareness of the vast area dflanguage teaching, and evaluation in EFL clagso
stressing, on the crucial role of oral evaluationthe process of teaching and learning, as wethasrecognition of its
importance to learning, that should not be considers an add-on feature of instruction, but asngeygial part of the

teaching learning process.

The limitation of this study is that, it had beesnducted in only three secondary schools in thedfifTlemcen
and in a period of time, not exceeding a week fmhesecondary school. It would have been intergstinattend EFL

classes, for a longer period of time, in orderdweha broad view of the teaching of the speakiiify sk
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